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BACK TO BASICS s

{Opening Theme)

CRONIN: "Back to Basics" is a e€logan, a very attractive
slogan, even though it's quite possible that most schools never left.

TEACHER: I definitely feel that the students of today are
less prepared. At ‘times, 1 throw up .my hands in horror when I look
at Junior and Senior ‘level laboratory reports where they re almost
unintelligible.

PARENT: The graduation diploma now - it really certifies
how long a young person or any other person has beern sitting. It
says nothing about the fellow.

REPORTER: What do you expect to learn this year?

STUDENT: Well, math, reading, ard all the basics.. s
. AN o

STUDENT: Well, I hope I'll be smarter and learn more
things. ’

REPORTER: What kinds of things?

STUDENT: More art and more sports. But I really like
sports. better than I like inything else. :

- PARENT:- I'm suspicious that my school system does not
really want me to know how well or how poorly it's performlng its

job.

PARENT : To. change the graduation requirements - to’
change a diploma - is not a thing which educators ought to do by
themselves. I'm not sure that educators ought to be doing a lot of
things anyway Dy themselves.

BLAIR: I'm Wendy Blair.
MERROW: I'm John Merrow.

BLAIR: And a lot of you folks out there arc no long~nr willing tc
let edvcators do anything by themselves.

MERROW: Americans care about schooling' for their children, and

. . month after.month of headlines about "dcclining test scores," "lack
: E of discipline,” and "rising costs" have sparked a revolt.
BLAIR: ‘The battle-cry is -- "Back to Basics"” -- and that's what

we're going to be talking about right now.

MERROW: First, we'd better clear up ,ust what it is we're talXking
"about.

WEBER: If. the public thought the atmosphere in
the school was sufficiently disciplined and orderlv -

..-— and that tcachers were teaching, and the students
were learning, and then if they werce confident that
the achicvement of students was either stcady or
rising, then I think they might be more likely to
accept these rising relative costs.

MERROW: You're saying thcre are three things then:
rising costs, the decliniing scores, and the rising
disorder. And they combine to crcate what you sce
as a major trend in American education - a "back to
‘ basics" movement.
ERIC| o d
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WEBER: Yes. And I'd add one more thing,

and that is a kinrd of nostalgia.
BLAIR: zorge Weber, Associate Director of the Council for Basic
Educationi : :

o

GEORGE WEBER

-

. . A -
WEBER: Well, some of the!"back to basics" pcople fecel that the
schools' currnculum should be narrowed to the Threce R!s - plus not
much else. Well, this would be too bad because the Three R's do
not include, of course, science, history, geography, government,
foreign languages, the arts - all these other things which we regard
as part of a fundamental «=)rriculum that all students should study.
That's one danger.

.Another danger is that when you go back to somethlng, some

of the "back to basics" people tie in the academic going- -back to
g01ng back in other fields -- such as, notions of morality, religion
in the schools, disciplinary measures (such as corporal punishment
and dress codes, lining the kids up to go” from one room to another
like they did 40 years ago).. In some areas, you have a kind of
"American Legion" patrlotlsm that's being inserted, or there's been
an attempt to insert it in—the public schools. There probably is a
need for a kind of civic education whlch gives young children, par--.
ticularly, the idea that their country is a pretty good place. I
think we have gone nuch too far in many schools in concentrating on
the deficiencies and warts in Amevrican history and Awerican life -
so that children and young people get the idea that mayoe America

is an awful place to live, and they'd be much better off if they
lived in Communist Chira. And this, of course, is bizarre to the
point of perverse because no society - that has its head screwed on
right - is teaching its young people that the societ y 1s no good.

BLAIR: George Weber of the Council for Basic Educatlon. We'll be
hearing more from him later in the program.

' SOUNDING OFF

PAREﬂl«/’//A diploma has become in many ways a

sort of merit badge of good behavicr - that is,

for 12 years vou've sat still, and you haven't

done anything particularly outrageous. . It doesn't
re2ally stand for any particular levels of competence.

STUDENT: Well, I was hopihg maybe we'd work
real work, up to the highest level we could work at.

PARENT: I think that the only knowledge that's
worthwhile is what you can apply. @

REPORTER: Do you find yourself going through
school and not being taught how to apply some of |
the things that you learn?

STUDENT: Yeah, like Algebra I and II, and I
don't understand anything about that., And T
wouldn't know when to use ft, or not to use it.

PITTINGER: I spent an hour talking to 350 students
in the senior class of a high school near Harrisbury,

o ..5
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and you know what they complained about mostly?
That nobody was teaching them to write. They
said, "Less Shakespcare, and more comp051t10n
And you know something? They re right.

MERROW: Listen, folks. I can save us all some timewby proving
conclusively ‘that we need to go back to ba51cs\\’Then we can all

‘go home eaily.

BLAIR: Okay,.John. Shoot! .
MERROW: -All .right. Test scores on the Standardized Achievement
Tests have been going down since 1963 -- 41 points lower. in verbal
skills, 29 points down in math. .

BLAIR: And, yet, John, there is evidence that things aren't that
bad. Reading scores are going up. For example, one group - the

17 year olds - reads better than 17 year olds did five years ago.
In fact, 87% of current 17 vear olds are functionally literate.

MERROW:- So, we hope that you'll stick around while we clear it all

BLAIR: - "Functionally literate" is a phrase you hear a lot these -

days, and at least one poét and English professor doesn't like it a
bit. : -

REED WHITTEMORE

WHITTEMORE: Well, if it is truly reliable functional literacy we're -
looking for, I suggest that we turn ‘the whole thing over to the

.American Greeting.Cards Company. Over the radio that company filled

my ears today with this confident assertion: "“Regardless of what you
want to say, there is an American Greeting Card that expresses your
sentiments exactly." There, it seems to me, is ™functional literacy"
at its best - with: the company performing the function for the citi-
zen, and the citizen recognizing that the company expresses him
perfectly without his having to do a thlng

!
MERROW: Reed Whittemore, the poet and professor of Engllsh at the
University of Maryland, told Jo Ellyn Rackleff that "functional
literacy" isn't enough.
WHITTEMORE: To be functionally literate in many scnses is to learn
a language that most English teachers despise, and learn to live with
it. The language of red tape, the language of the small print in
insurance forms - in other words learn to cope with all that verbal
nonsense out there that a good many English teachérs arc fighting.

Now, I think we all have. to be functionally literate in this
sense, Oor we won't be able to survive in a culture. So, I have mixed
feelings about this. I think, though, that if you have as an aim in
the schools the notion of "functional literacy" at this, I think,
rather low level, you haveée a rather narrow view of language itself,
and how it serves you. And I have a feeling that this is what is
happening to us in :this country. We're losing a sense of the richness
of language, and how many things you can do with it other than what
the American Greetings Card Company can do for us.

You have to deal with all kinds of language. You hove L deal
with the language of facts, the language of the newspaper, the

,language of those insurance forms, but you also have to dcal with the

6 e



langhage of emotion, and the "back to basics" movement isn't taking
this into account at all so far as I know. . ‘

RACKLEFF: You wrote an article recently for Harper's Magazine
called, "The New Speak-Generation," in which you said, "Fnglish
teachers have surrendered control of language to Barbara Walters:."
what did you mean by that?

WHITTEMORE: (Laughter) I think I would have chosen Walter Cronkite
a year earlier. We're having a big cultural shift, and this is
something that is depriving the old pedagogical people of the powers
to do what the "back to basics" people want them to do. I got a
letter from an English teacher in Maine who said T wasn't fighting
back. I ought to fight back. Anc, of course, I guess I am fighting
back, or I wouldn't be on this program. But I do feel that the
forces are bigger than me.

RACKLEFF:  1If it's true, and it seems to be, that high school
students cannot write . . . :

WHITTEMORE: Yeah. I was complaining about being held responsible
for this. If you have a kind of contempt for languagé generally
around in a culture, some teacher who teaches standard English for
a little bit of a student's time in a couple of grades is not going
to change that. '

RACKLEFF: Do you think there's a possibility that this "hack to
basics" movement may lead to some kind of excess?

WHITTEMORE: You see, I regard language as central to all education.
Now, if you have a "back to basics" movement which only takes up a
small part of the language province, -then you've got iust another
example of American specialization - everybody doing his own thing,
and imagining that his own thing is tlLe center of the world.

BLAIR: Poet Reed Whittemore talking with Jo Ellyn Rackleff.
whittemore says that today's college ’ tudents don't write as well
as their predecessors. What's more, ae says, that they have less
interest in writing well. All they want to do is learn to function
so they can get high paying jobs.

MERROW: Whittemore puts a lot of blame for the ceclining interest
in language on Waltér Cronkite, Barbara Walters, -and others who
visit ue via television in our living rooms every night.

BLAIR: Goodman Ace, humorist for National Public Radio's "All
Things Considered," recently received a letter from onec of his
former tecachcrs, Roy Ivan Johnson. Mr. Johnson blawes the politi-
cians. : ' : ‘

GOODMAN ACE

ACE: ile writes, "If our leaders are leadir us into this disarray ‘
of the English language, I have a plan to stop it. It's a spin-off——
from what I do when J hear bad grammar on TV. I shout at my TV sct,

"It's not the invitation that was sent 'to my wife and I.' 1It's

'to my wife and me!' Where did you go to schonl?" Now, if cvery
network employed a grammarian who would walk into the scot while a ’
loud bell rings - so the lights flash off and on - where the panclists
are interviewing some big shot politician, and the grammarian shouts,
"lNo, no, Senator. You just split an infinitive. it's’'not 'to .
publicly state.' 1It's 'to state publicly.'" And it would be "necat,”

ERIC | 7 :
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as my little niece puts it, to have a red spot light on a politician':
face, to highlight his embarrassment. And ‘then the grammariah would
add, "But, Scnator, you don't go away empty-hcaded. You win a copy

of this 'Rules of Grammar.'" (Applause from the audicnce.) Could

be a new kind of game show, you know?

- MERROW: NPR Commentator Goodman Acc. Let's accept for the moment
that studerts are not doing as well as they used to - at least in
math and writing. There must be a rcason..

BLAIR: Well, some peoplé blame teachers. Others blame teleovision.
And others/bldme our concentration on busing and integration. NPR.
Reporter Marti Griffin talked about the effect of integration and

busing on American education with Howard University Law Profcssor
Herbcrt M. -Reid.

HERBERT O. REID

REID: Unfortunately, these two things occurred at the same time,
and I think people are going to conclude that the lowering of stand-
ards and the poor educational quality is due to the pcople introduced
into the programmatic activity. That's not true because there's’
been a general decline across race, across class lines, and evean in
areas --  they plcked the state of Iowa, I think, where.the population
has been very, very consistent, and there was no movement, so to
- speak, influx of any mlnorlty groups, and there they also had the-
decline. 1I'm afraid that since '54, we have been 'so concerned about
racial mix that we have not been properly concerned about the quality
of education. :

.

Integration is an important aspect of edlcation, but I think
it is not the only thing in the educational picture. 'And I think
- we have been overconcerned about racial mixing, and, thercfore, we
have not been concerned about the quality of education. I think,
there s another reason why this slipped. And it slipped ewven though
we've put great resources into education during this perlou, as a
result of some of the great prograns.

s

Educators are going to have to addrcss themselves to the fact
that over the last ten or fifteen ycars we've had more money and
more resources. Yet, if we are measured as we mcasurec other aspects
of thc community in terms of results, we have not deveclopéd a product.

BLAIR: Howard University Law Professor Herbert O. Reid.

MERROW: Reportnr Marti Griffin also asKed Albert Shanker, President
of ‘the Amcrlcan Federation of,TLachcro, for his cxplanatiqn of
students' academic decline. . ;

K
v

ALBERT SHANKER _ -

SHANKEK: - One of the major reasons for declining test scores is the
fact that the curriculum has becomc softer - because, in the 1960°'s

a lot of schools and colleges capitulated to the children. Wwe said,
"If thcy re not intecrested in somathing, we'll teach them something
else. Students are now spending fewer hours learning rveading,
learning Fnglish, learning mathematics . . . . There are Jpore courses
in "how to gect aleng well with somebody.” There arc morg/courscs in.
heritage studies - whether they be Greek, Black, Jewish or Italian.

| | s ./
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There are all sorts of soft . . . We give courses in -"How to Enjay
Movies" instead of "How to Read Shakesreare.” And that has an C
effect. If kids are npt in math class, they don't learn math. If -

they're taking some other type of course, they'rc not learning
English. . Of course, the grades are going to go down.

GRIFFIN: Do you sec this-as a result of the push_toward'hore

__ parental involvement, more community involvement? , -

SHANKER: Only partially. Part of it was parental. Part of it was
student involvement. Part of it was a whole string of writers o
who've been writing books over 20 years saying that the schocls were
too rigid, and they ought to lo«:en up, and do many nore things.
Well, when you do some of these other things, which are worthwhile
doirg, but 1f you don't lengthen the school year, or lengthen the
day - if you don't add them_on to the other things - if you replace
mathematics and English with some of these other;thlngq, then,
obviously, the scores are going to go down.

MERROW: Albert Shanker, President of the American Federation of

Teachers.. . : . . :

BLAIR: So, don't blame integratibﬁ and don't blame the teachers.

But it might be TV's fault. Do you know who the parents blame, John?
,/ .

MERROW: No. Who? : ; o

BLATR: Themselves. When The Gallup Poll asked people to explain

declining performance,- parents said they were to blame for not

spending more time with children. .

MERROW: Well, that's only part of the list. 1I.asked Dr. HarolL
Hodgkinson, Director of the National Institute of Educaticn, for a
list of some- others. :

DR. $HHAROLD HODGKINSON

.

HODGKINSON: Well, it's a favorite llghtnlng rod for what Pverybody

thinks is wrong with American society generally. "Why are the kids

no good today?” 1It's just something that most people leap into.

They love to take on a questlon like that. . ;
"The kids use too many drugs, and students arc in.a state of.

hyperconsciousness when they're taking the test" is one favorite.

So, the explanations range-all the way from “"parents don't spcend L

enough time with kids" to "kids are using drugs too much" to even .-

more social kinds of explanations.

-

MERROW: Like what?

HODGKINSON: Well, the size of the family has changed. The number
of kids who come from divorced homes is up considerably. Onc-out

of every four Ameri¢can families moved during the last two ycars.  We
have problems cof that sort that are, in the minds of some pLOplO,
responsible for some of the test score declines.

Tcachers, incidentally, don't come in for a major shnro of
the blame, which I find quite interesting.

MERROW: Let's not leave out TV, and the "new math.”



LHODGKINSONY Okay. Those, both, also come in hecavily in The
Gallup Poll thing. As a matter of fect, one of the things that
in my conversations with the PTA and other groups that constantly
. gets referred to is the number ol hours cthat young children watch
television, and the fact that a kid betwren the ages of 5 and 15
watches an average of 13,000 murders on teclevision.| Now, what.
‘that does to test scores I think nobody's quite g¢lecar, but it's
tke kind of problem that pcople focus on when they think about
schools - and all the environmental factors that produce that. I
think one way you can think about the problem is to think about
the concept of ecology as it applies not to _animal life, but as
it appllcs to social life, and you can talk about social pollution.
That is - What are the factors in our sbcial environment that.
pollute the chances of a young person's being able to do what.
they're capable of doing? And, to that extent, the test score
decline has been useful. as a debating issue because it' s gotten
people to think more seriously about the causes. ‘

1 don't believe that the tests have declined as much as
, many people say. And, indeed, there's a lot of cvidence now that
R suggests .that for no apparent reason the tests are now beginning

to stabilize, \and may, in the future, move back up. &and nobody did
anything aboutl it. ' ‘

MERROW: (laughter) So; you don't adcept any of these_reasoﬁs?

1IIODGKINSON: h, no. There's never been any social phenomenon like
the student r¢volutions like the Sixties, or you name it, that could,.
be exp;alned y any orur, simple answer. I think it's a very compli-
cated picture|, $1t may not be worth thinking much about. That is,
rather than trying to find the causes - of whlcn there may not be
one’'- it might be better to say, "What can we do to improve this
situation? How can wec develop bettér tests? How can we get tests
that will help teachers find out what students are doing wrong?"

(Which most tests don't do today) And - "How can tH\Y be more use-
ful to kids?"

There are some experiments under way now that éug@est that
there are much better ways of testing, that will be morc useful than
the ways which we now have.

f

I have a real worry, and that is that the "back to basics™
movement, which I think has a legitimate basc, ‘may be misinterpreted
into bcllcv1ng that what "basics" are are memorizing things, and
simply.going:into some kind of overly obedient view of what a good
student ought to be. And if the student is quiet, temperate, doces
what they're told, never spcaks out, never. learns to analize an
issuye, hut simply memorizes, repeats, responds, and all that - I
think, then, we will have lost a considerable amount of ground.

MERROW: I remecmber when I was a kid, thc most popular explanation
for the misbchavior of my genceration was that kind of "nuclcar
awarcness” - that we all might be blown to bits in any instant! . AaAnd
that kind of explained why we were such a bad bunch. Do you remember
what it was when you were a kid? :

. HODGKINGON Yeah. I was still in the "post-Depression” mentality,
and -1 think, for us, it was lardely'a fact. that we wouldn't be able -7
to eupﬁort our families well, and, indeed, as a Federal official, it
may w¢11\cpmc to pass. I don't rcally know that we had a phenomenon !
quite as shavrp as the onc you refer to. But every qcnoratlbn, 1
think, is tagged by its elders ﬁs being inferior for some specific
reason, and it's part- of the Job of the elderly, as I was proposiug,
to tell the young that they're not as good as thcy should be - on the
ground that that will make the y unq do better. -

Q ' | - o 1
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BLAIR: Dr. Haréld ﬁodgkinson, Director of the National Institute
of Edutation in Washington.

_~MERROW: Hodgkinson says that the standardized test score dec’ inc

has hottomed out - that is, that this year's scores are about the
sam: as last year's. He noted, also, that in the ten years before
1962, the .scores went up every - :ar, but nobody worried about that.

"

' : : 3
_PITTINGER: I think “he whole "bAack to basics" move-
ment is asking the right questions.

REPORTER: Do you like being challenged? Do you
like having to think and work a little bit harder
'thaq you think you might?

STUDENT: Yeah. I think that it might be exciting
and you might learn more things than you did last *

" year| and some people think that it won't be fun '
sometimes, but it should be fun.

PARENT There are some youngsters who are gradu-
ating' 'who are darned near functionally illiterate,

and that worries me, and-I hope\rt worries everybody
.else, too. o

WHITTEMORE: To be functlonally llterate in many ; )
senses 'is to .léarn the languag¢ that most English T
teachers despise.

PARENT: ' Tn interviewing peonle for .a jcb, often °
you dg flnd that some of the very basic things are
lack1n9 in their education. T

TEACHER: From = -at I sec from some of the incoming
7th graders that w do get, many of them can't read,
can't write, and can't spell. ;

MERROW: There's another person to be heard from who thinks hco's.
got the problem analyzed pretty well. Dr. Zachary Clements disseccts
the "back to basics"” movement even further for Reportcr Jennifer
Alt 1n Cedar Falls, Iowa. | -

DR. ZACHARY CLEMENTS

CLEMENTS: There seem to be two camps currently existing in the
United States. 1In one camp, you've got the "touchy/fcelics/warm/
fuzzies." This is the hype of classroom that I somctimes go to
where, you know, the joint's a mess, and poople try to palm it off
to me as creative and . ., . "Like, man, they're really into some,
you know what T mean . .'. they're getting it together!"” But the
thing that disturbs me is when I say to the people, "Gece, you khow,
that's really great. I like your «.rbil cages, and 1 recally think
that's a neat tepeo you're building in the back. But, you know,
what are you doing about math skills?" "Math-what?" "Math skills."
."Well, ah, man, 1'1ll tell you truth, we don't get to that too often,
but who cares, you know? ‘These kids are into,cach other, you know
what I mean?" Well, you see, now, that's in one camp. .

11
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; Now, you go to the other side -- "I'm really glad to hear ‘
you say that, br. Clements, because I have said for years :hese
kids do .not have proper skills." And you've got this other person

on the other-cend of the spectrum . . . like.a classroom I was in
the other day. A bunch of first-grade kid§. ‘I felt so sorry for

" them. They were all sitting Ehcrn,/and they must have sat just

ram-rod still for almost two hours, li“tle first-graders, going
over “D", "G", "Ce" . . . etcntera, doing thoir phonic$, you know.
And it scemed to me that that wasn't very right ecixher. -.
‘Now, some place in the middle is the happy medium. I'm
trying to point out to peoplc that we can have schools in which
we're concerned for children, and in which there's a fecling of
respect and concern, feeling of "love," if you will, a-feceling
of hope. And, at the same time, a &chool in which we're taking care.
of the Three R's, and we're taking care of scholastic needs.

The thing that I see as destroying many kids' self+image,

‘destroying readers, destroving writers, destroying thinkefrs, des-

troying enthusiasm is the fact that we've got. a lot of scirewballs
running around in education who have ‘an idea that if you'ire in
school for three years, you ought to have three doses, .if. you will,
or three increments, or three cups of something. When the fact of
the ‘matter is -- Whcen you've got kids that come to schools, as

they do in America, from .cvery walk of life, from every different
type of home background environment - some of them with two parents,
one parent, no parents - some-of them from very wealthy settings,
and no settings - some of them -from vremendous experiential back-
grounds to none . . . :'ve had kids come into my classroom, for
example . . . I'll never forget the one little first-grade girl.

I said to her, "What's the most interesting thing that-ever happened
to you?" And she answered, "The day I got lost on the Chanmps
Elysee." And I said, "In Paris?" And she said,. "Is there any
other?" 2And I realized this wasn't her first visit to Paris. I
had another kid ir. the classroom who'd never becen more than seven:
or eight miles out of his radius. We've got other kids who come

to school that begin to wecp the first time you look at them cross-
cyed. Now, we take all of these youngsters in America, and somchow,
within a very few years, we expect to homogenize the entire lot.

And that's the reason why you.beyin getting kids who losc hope, who
lose tneir way, and begin to become turned-off, second-rate citizens.
. \ . .

It seems to me that one of the ‘things that we've got to get
across to tecachers and to. parents and to ecducational lcaders is the
idea that not ‘all young Americans need everything in clery unit.
For cxample, you think about the United States Constitution. My

question that I would throw out vis-a~vis this concept is: "What
does the person in_ the street need to’know about the United States
Constitution? What do they know?" (I mecan I've actually done-

surveys.) And I'll wager right now there isn't a person within a-
50-mile radius of my voice whu can tell me what the 13th Amendment
is. I'll wager therc arcn't . . that 5% of the listcnors to thisg
broadcast who sknow how tn amend the United States Constitution -
specifically. I mecan, they can zll say, "Oh, well, you've got to
ratify it." But I mean-how an amendment starts from scratch ang
goes all the way through and becomes an amendment. " 1 don't bel}evo
there's probably 5% of the population listening to this who can
answer that question. i '

ALT: I can't. 1_2
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CLEMENTS: I can't ‘either. Which bring us down to - What does a
citizen neced to know? Do you know I queried about 5,000 Social
Stuclies tcachers? And when I really pressed tham, in ‘the final
analysis, thec thing that they agreed that a young citizen graduating
from high school needed to know were basically two things:: One, .that
the Constitution protects his rights, his individual rights. - among
them, the Bill of Rights especially; and, #2, that the Constitution
is a constantly changing document thaet changes to meet society's
needs, and therein lies its beauty. Would you believe that those

are the major two things? Yect, what do we sce being given to kids?-
We cxpect them all to know -- "Well, the conditions which led -the
antecedent conditions leading to the need for a Constitution PR
liow do you ‘amend the process? Which of the following was not one

of the signatories? - When was.it first read? From what courthouse -
steps?" B

v Now, mind you, what I suggested to you initially was what I
call the baser level. To me, that's where-.we ought to be teaching
to the minimum.of the kids 'in the room. We. have to ask ourselves.,
"What do we want them to know?" : a ’

Take poetry, . for %ample. What do we want the kids who sit
in the back-row - you know, Big Tony and Mellow Judy? What do we
want them to know when the ‘smoke .clearg about poetry? You know what
we decided among several thoudggd English teachers? We want them to’
know onc simple thing -- To 1li poetry! Because that's what the
man in the strecet needs to know.

. » , . ¢

, Now, on the other hand, there's éﬁo ‘other groups. I call them
the "medial” and the "open." The "medial" is that bunch of kids who .
are not the bottom. and they're not the top. You've got that middle-. .-
of-the-road bunch of kids. And §hen, of course, you've got the kids
like, hopefully, some of 'ours who are going on to college, who are <
going into the professions, and they have to take the "College Boards”
and they need to know things on the College Boards like -- "Which
of the following was not one of the major decisions of the First
Pan American Conference in 1903?" They neecd to know things like,
"phe Battle of San Juan Hill involved which of the following American

gencrals?”  They need to krow the minutia of information of a very
trivial nature. So,'that's the advanced level, the "open" level, if
you will. And we nced to tcach thosc kids. :

Now, I think we can cffectively tcach to thosc three groups.
But, believe it or not,-the¢ more important point is the attitudes - *
which arc concommitant with this concept because this is where we're
coming apart at the scems. You scc, teachers are under tremendous
strains because if they 'try to tecach to too many levels, they get
the feeling that somchow they're robbing the upper children, and
they're catering to- the lower children, or vice versa -- "Well, I'm
ignoring the bottom, and teaching to the top." Now, I think if we
had this concept that said, "Look, there arc basically thrce lecvels,”
and sharply d@fine what we'rc looking for at the bottom. I think
we'd be in much better shape’to morce effectively meet the nceds of

kids. ‘

and, as far as the primary qoes, 1 just want to add this one
point. Basically, T'm concerned about children's positive self-
image, and then 1'm concerned irl the primary that they learn how to

read, write, and do arithmetic.

AL The baslices.
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CLEMENTS: Yes, ma'am. But basics . . . I want to mention that \
in a guarded wayl. Basics in the sense that those are the things

that a kid has to have when he leaves, but he also needs that
positive self-image. You notice I.pname that first.

MERROW: Dr. Zachary Clements, educator and humanist, talking with
Jennifer Alt of Station KHKE-KUNI, Cedar Falls, Iowa.

BLAIR: Reading, writing and arithmetic aren't the only watchwords )
in the "back to basics" movement. Those are the problems. The /
proposed solutions are things called "criterion referenced and
minimum competency based testing" among other things. Each state
is reacting differently. Here's more from George Weber.

/

: ' 'MORE WITH GEORGE WEBER

WEBER: School authorities have taken a minimal approach. They
have said, "Well, we're POt quite ready yet. It will take a while.
for us to decide what we'd like all high school graduates to know
for American history. So, 'let's take reading first, .or let's just

,take reading and arithmetic first."

MERROW: Let me tell you a ‘story that I think suggests that some
probiem may come up with this notion? Yesterday, or the day before,
the paperboy came to our house, 'and he asked, "Have you benn getting
the paper?" &And I said, "Yes." And he said, "Well, I'm not sure.
Maybe there's a problem here." So, he brought out his book, “and

he showed me the book, and as he was trying to figure out where I
was in the 'book - and it was very clear that he couldn't read that
book. He couldn't read the street name - whether it was Belmont

or Biltmore or Ashmeade or any one of those strects. He didn't know
what those letters said. And we talked for a while, and as i
realized that he didn't know . . . and I asked him what grade he was
in. He's in 8th grade. "Now, a ‘minimum competency standard would be
made public, let's say, for the schools in the.area I live in, and
that young lad might, in fact, -get up to 12th grade before he even
became aware of those standards. So, the question: 1Is’it fair to
set a standard for a 12th grader for a diploma, if you aren't going
to set them for 1llth grade, 10th grade, 9th grade and on down?

R ~
WEBER: Ninth graders, generally being taken as the time to first
give the students a test. Now, some districts are alrcady ‘going
forward not only with this procedure, but they're alrecady saying,
"Now, look. If we want students to be at a certain place at 12th

‘grade, that 'really means -that they ought to be at a certain place at

9th grade, which means 'they really ought to be at a certain place at
6th grade, or 3rd grade." So, some districts arc alrcady starting to
tighten up on what is known in education as "social promotion,"
moving children from one grade to another because they're one yecar
older, and for no other reason - just whatever their achicvement is,

‘low or high - and setting .standards. Particularly, they're using

what is coming to be known .as the "checkpoint" approach. ‘That is,

they may not be settiny standards for every grade, hut they're saying,
"Well, . . ." -- New York City's already done this -- "we'd like to )
have children achieve this minimum standard before they move from

6th to 7th grade; before they move from elementary school to junior
highs-in New York City. wc'd also like to have them at a somowhat
higher standard before ‘they move from Bth grade to 9th grade, f{rom
junior high to senior high in New York City."

A number of schools, such as the Greensville County $chools

in Virginia and the Beverly Hills Schools in California, have seot
standards for various grade levels (3:dAgrade, 5th grade, and so forth).

14
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MFKROW: So, a minimum standard for exit, for a diploma, is no
n,anaceca. 1t's got to be done pretty carefully, and you've got to
think about standards for the grades along the way?

WEBER: Yes. And, of course, we wouldn't want . . . Some'people
fear that if you set a mini‘num standard, it will tend to be the
maximum standard; that it will tend to depress the. achievement of
students who would otherwise go on to hlgher achievement. I,
persondlly, don't have that fear except in those cases as we have
had alrcady in California where we have an "Early Out" exam, where
an exam of minimum proficiency is then used to allow students to
leave school, if they want to.

BLAIR: George Weber, Associate Dwrector of the Council for Basic
Education.

MERROW: You're llstenlng to Natlonal Public’ Radio's OPTIONS IN
EDUCATION. I'm John Merrow.

BLAIR: I'm Wendy Blair. And-right now, we'rc continuing our look
at a growing trend ifh American education - the "Back to BaSlCS
ﬁbvemcnt.

MERROW: It's a grass-roots movement, sparkcd largely by parents
concerned about declining tests scores in math, reading and writing
ability. . °

‘PARENT: If {he public thought that the atmos-
phere in the school were sufficiently disciplined
and orderly, and that the teachers were teaching

and  the students were learning, then I think they
might be morc likely %o accept these rising yelative
costs.

MERROW: You're saying there are three things, then:
The rising costs, the declining’ scores and the rising
disorder, and they combine to create what you sece as
a major trend in Amcrican edueatlon - a "back to -
basics" movement.

TEACHER: The problem of many states is that they
cantdefine what they mean in terms of the Three R's,
reading, writing and arithmetic, and decfine those
‘cbjectlves - and we've got plenty ‘of test items to
plug in. One of the things I'm concerned about is
What does that do to the rest 6f the curriculum
becausc it's at least 1917 . . . five or eight topics,
subjeccts of concerns that should be in the curriculum.

PITTINGER: What klds learn and how they lecarn is
at lcast as much affected by things that happen
outside school, how much television they wateh, the
prevailing values of the family and the pter qroup,
as what happcens in school,

TENCHER: I've becen tecaching for 12 yecars.  And the
greatest deficiency that I sce is in the students!
ability to communicate; to communicate both in written
form-and in the oral form. They tend to shift the buck
in the colleges to the high schools. The high schools
tend to shift it to the junior highs, and down the

- chain.

MERROW: "Back to basics” is showing up in State Leqgislatures and

in State Departments of Education, where. rules: and laws are being
o
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written, studied and adopted to requ1re a proof of academlc compe-
’ence before graduatlon

BLAIR:- New York, Arlzona, Oregon, Virginia, Callfornla and Vermont .
have already passed minimum competency regulations which go into
effect in a year or two in most cases. Most of the rest of the
states are feellng the pressure. :

MERROW: Joseph Cronin is Chief State School Officer for Illinois.

JOSEPH CRONIN

[
8

CRONIN: "Back to basics" is a sldgan, a very attractive slogan,
even though it's quite p0551b1e that most schools. never left the
basics. In fact, you can go in the schools now in Illinois and
elsewhere and find them working on basic skills for three or four
hours, and, neglecting the rest of the curriculum. There is some
evidence that test scores in the. first four qrados, nationally, -are .
lgoing up, and yet we're reacting in aa near panic fashion to declin-
ing college entrance board scores at the other end, and rearranging
the furniture at the elementary level. It's quite possible we don't
have to; that we just need to:be patient and this trend -~ we've. had
swings before. Between 1945 and 1960, test scores kept going up.
Since '60, we've had a slowing down for a lot of reasons. We're no
longer trying to beat the Russians to the moon. WVe're good. We got
there, and we developed all kinds of technology, computer systems,
and the like. There is more of a satisfaction today-. ,
College is no longer as difficult to get into as it was
during the 1950's. There's a lot of reasons why many families

-aren't pushing their children quite as hard as, they did. in the 1950's

What I'm concerned about is the deflnlng ‘'of minimum sLandards
may mean a very narrow band of prof1c1enc1es or’ competencies.

MERROW: But doesn't that make sense? I mean, let's, for example,
say that we teach our children to read and write and to compute.
That's a narrow band, but certalnly that's something- that we all
ought to be able to do. r

CRONIN: Oh, I think that'. very necessary, but not sufficient.

I'm concerned about other required programs in our schoo6ls like
health &nd safety, :where I don't think we're doing that great a job.
We look at the amount of venercal disease, teenageiillegitamacy,
teenage alcohol and drug abuse: We've got some.rcdal problems in
terms of teaching hcalth. Conservation and env1x§ mental education
so that, after we've lecarned to rcad and write, wd can he able to
.see the books through the smog. - Consumer educatipn so that our
kids can avoid being ripped off. ¢

MEﬁROW: Now, you're a professional educator. D# you find any
danger in the idea of a state legislature deciding what the minimum
standards ought to be?

CRONIN: No. I would prefer that State Boards of Education and
citirzen boards do a lot-of leisurely thinking about what those qoals’
and known standards are; that they consult with local citizens, PTA's
and other parent groups, and consumer groups, with organizcd labor,
witii*big business, with government agenc1es I think there ought to
be 1 lot of consultation. ) : : ‘

16
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I don't mind a state legislature, which, by the way,
includes lay citizens and parents and, in many irstances, a few -
teachers, telling us that by a certain time we rus* indicate what
¥ind of a plan we have. . But T would like them *+~ “::ave to the
boards the tasks of carrying out that plan and . .igning it.

BLAIR: Joseph Cronin,VState Superintendent of Educatlon in Illinois.

MERROW: Cities like Sprlngfleld Chicago «nd Peoria are close to
setting some kind of minimum standards for graduation. The State
Legislature is not far behlnd

BLAIR: Everyone seems t0\agree that qtudents should learn basic .
_skills. The problem is -:How to make sure they get them. And, then,
what about making sure that the better students go beyond the baéics.
John Pittinger is former Chief State School Officer for Pennsylvania,
now considering testing for minimum academic standards.

.JOHN PITTINGER

-

_PITTINGER: I think the whole "back to basics" movement is asking

" the right questions. That is, the people are saying, "By golly, if
we're going to spend in Pennsylvania, anyway, $1200-$1300 per child,
which comes out to about $3 billion a year, ‘then we're entitled to
-expect for that some results. On the other hand, there's a real
darger of rushing into this “thing in a 51mo‘e-m3naed sort of way)

; and legislating a whole set of extra requ1rements and then finding

out that they don't make sense.

MERROW: It's interesting tome . . . I asked you about minimum
competency. You shifted back to "basics."' Are those twd linked in
your mind, and in fact, as. well? -

PITTINGER: Yeah. I think that they're linked in that it's the sort
of "back to basics" mevement that has, in part; forced us, and, from
my point of view, it's welcome, to think about what it is that kids
are coming out of school with. And the thing that I have-to warn
people about, though, is the very easy assumption that schools can
magically change all that. I happen té think that what kids lecarn,
and how they learn, is at least as much affected by things that
happen outside school - how much television they watch, the pre-

© vailing values of the family and the peck group - as by what
happens in school. So, we have to watch out that we don't put
unrealistic demands .on the schools.

Now; I often hear, for cxample, the demand that schools make
kids belave. Well if the parents aren't making cvhe kids behave at
home, what odds are there that .somebody who has far less moral authority
in the eyes of the child - thdn the mother and the father - can, in
fact, make them behave? . )

MERROW: Make a prediction for us.’ Do you think that five years from
now people are going to be regretting what they've done in Oreqon and
‘Virginia and so on? .
PITTINGER: In some case, yes. In some cases, no. I don't think
they'1l regret what they've done in California, which is a rather
diffrrent thing in .allowing young people to leave school a little

early if they demonstrate, as 1 understand it anyway, a certain level

of compctence. 1 thinkK that's perfectly all right. 1In Virginia, what -~
I understand they've done is to legislate a massive testing program

and I don't frankly think that's the kind of thing that a legislature

AT
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~If a student doesn't pass all or part of the test, the ‘part he failedJ

.mentary and secondary curriculum, Richard King, sdys the test is™™
.unlike those given in the. past. ' .

15

ought to get into .very deeply, and I think they may have some sdécond
thoughts about that one of these days. .

MERROW: I have a suspicion that kids would be a lot happier if you
told them, when they were in eighth grade or 'in sixth grade, just -
what it is they would have to be able to master in order to get out
of the place. : »

PITINGER: - Well; I had a fascinating time about a month ago. I

“"spent an hour talking to 350 students in the senior class of a high

school near Harrisburg, and you know what they complained about mestly?
That nobody was teaching them to write. I thought that was a fascin=-
ating development. They said, "Less Shakespeare, more composition." |

And you know-something? They're right. , - |

BLAIR: John Pittinger, former Chief State School Officer in
Pennsylvania. . : / :

MERROW: Missouri may have a "BEST? Plan - It stands- for Basic

Essential Skills Test. Bruce Kriegsies reports from Columbia, Missopuri.|

'

BEST - BASIC ESSENTIAL SKILLS TEST

/

KRIEGSIES: The BEST Test will first be:givén in the' Bth grade with ' :
separate sections on government, economi¢s, math and'language skills. [

can be taken again the following year. The head of Missouri'!s ele-
3 : ;’,.J"w

KING: The real difference in what we're doing now is we're using a
"criterion reference. test,”" which really says, -"For this objective,
this student can do it or cannot do’ it. Eor another student, this
student can do it or he cannot ‘do it." That's different from-the . ,
past when we- used standard tests which we got a mean score for the . '
class which may have been made up.of a bunch of kids on the high end
who got cverything right, and another on the'lower end that got
nothing right, but our mean score was high enough or higher than

the national average, and we were satisfied with that. We're really
focusing on each individual student. . :

KRIEGSIES: Tae test itself will ask questions such as, "Which of

the given situations best exemplifies equality? " And, "wh1ch
statement. best describes a consumer?" King describes the verbal
portion of the test. ’

KING: We've got objéctives dealing with reading labels of medicine
bottles, for instance, warning signs and that sort of thing - which,
if you can't do that, you can see the physical danger you'd be in.
ut we also have objectives dealing with the writing skills of
filling out an application blank, and you've filled out application
blanks, and you know they can be quite complicatcd; especially now .
that we have computers recading the application forms. And if you
can't get your .application filled out properly, you'll never be
called in for an interview oh a job because you can't recad your
application. And, so, thosec are very practical kinds of things.

in the recading, "Can you write dirvections for somebody so they can
carry out a job?" Or, "Can you rcad a map and find where you neced
to go in a city?" Or something of that sort,.

18
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KRIEGSILs- Although, the’ immediate emphasis will be on secondary

students, King says beginning students ‘can learn the baslc concepts
as well.

KING: This idea of scarcity of supply and demand and so on can

be taught to primary children, a kindergarten student. If you
don't have enough creyon to go around, or enough colored chalk,
.they ‘can understand what the . . you know, only one can use it at
a timé and you have to share it. Students can understand that.
When ey choose to go play some activity on'a playground if you
come back in and talk about, "Now,<what did you have to give up to
do that?" You know, "What other th1ngs could you have done with
your time?" To begin what opportunity casts are. These are all
economic principles. The logical time t&: start them, I think, is :
contln?e it _right on up through, and not have a-fgrmal course in
economics, but let them learn it as- they’bome through school.“

. KRIEGSIES: And then on the higher level if you talk about high
school, you get ten different students with dlffcrenb\areas they're
having trouble in. How will each of them be able to.ﬁe reached by
the teacher?

'

KING: Well, you're Lalklng about somethlng that poses a real problem.
And, hopefully, with.as few objectives as we have in most schools
you'll not have an isolated student who's the only one whb,has prob-
*"lems in that area. You'll' be.able to group them togethér at least

for teaching about certain objectlves in small groups. But it does
pose a problem, putting them in a class with 35 other- studénts .in a
history class when they don't know what . they need. to know to .get in.
there. 'But it doesn't help them the way we've been doing it either.

~ And, so, we're going to have to figure out how to deal with that.
We may have to- restructure,. .have smaller pupil-teacher ratlo for
these klds that need this spec1al help. . . -~ i

»

KRIEGSIES: Doesn t that come down to money?

KING: Yes, it does.  But it may be . . . you know, it's money, or
givingLvasomething else. Again, opportunity costs come in there.
Maybe some’of our better students, if-we know all the stu‘lents of
this class can read,and can spell, and can write, maybe you could
have an English class of 40 or 4% people - those kinds of kias just
as well - and then free up some more teacher t1me for the kids who
have bigger problems. ' .

KRIEGSIES: 'No decision has keen made whether to requlre thc “test

for graduation. Those in fdvor say it would give the diploma more

meaning. Those against it say any test is too. limited in what it

shows. King says the responsg so far has been very good from those

'who will give .the Basic Skillsg Test, and those who will have to take -
.t it. The’ parents appear to se the necd for the tcst.

PARENT: I thlnk that the only knowledge that's- w01thwhlle is what
you can apply, and I think if you can't apply these basic skills
you're at a loss. And I think this could be very helpful in he]plng
young pecople to ut1117e what they've lcarned..

KRIEGSIES: Do you favor thls klnd of test’
- N

PARENT: Well, yes, because where I work we're giving colloqe cred1t
on life ewperlence. So, ‘it's basically thé same thing. All learning
is not achieved in the classroom, but through. experience. And
whether they can apply what they learn through life. :

i
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'KRIEGSILES: What about you, sir?

PARENT: I think it would bé a good thing to have the test. 1
believe it would.‘_

PARENT: I approve of some compecency-based education that: will
assurce that when we graduate somebody he has. mlnlmal coping nglls
for society. S

KRIEGSIES: Students, too, seem to feel the test is a good idea.

STUDENT: I think it would be helpfulrﬁor the kldS and it would’be
something, you know, that would help them later on so they could

do better in life, and tken we'd have more successful people in the -
United States and everywhere, and it would help our country

STUDENT: Okay. I think it's ;/good because 1t”lets the teachers
know rJght away what the kids are hav1ng trouble w1th.

STUDENT: You know, if 'you.graduate, you should be able to get:
- through that kind of stuff instead of having to take a test for it.
e You know,.lf the State put up. speclf;c questlons, flunk it? 1t's
' . kind of stupid, I think. You know, really.

KRIEGSIES: You'don't see a.need-for it,'fhen?

STUDENT: No. I medn,‘when you ‘get your diploma, they should “have
alrecady went through all this stuff. . Instead you have to be, you
know, tested over the same thing, and if you flunk it, just study
for that part. That's kind of silly. ' %
KRIEGSIES: The State's curriculum head, Richard King, says a]though
the programs in today's schools are better than ever, not all
- students have been able to take advantage of them.

KING: While we've been q01nq so hlgh with a few students, we've

let others slip through the sieve. We"ve kept them there with all
kinds of 1nducements just because we didn't want thém on the street;
or employnment levels ia be higher, and in doing that, we haven't

always provided a program for every child. And I don't know whether
we can ever do that'completcly the way schools are presently orqganized,
but we' ought to at least guarantee that they get what thoy nceed to
“get a job, to hold a jolr, and to live effectively throughout their
lives. : )

KRIEGSIES: The BEST Test in Missouri is currently in the pilot

stage. It will become mandatory in the Spring of 1979. King says
that he doesn't know how long it will take beforce the results of
the new emphasis on the basics is known.w His hope is that there

will be a time when every student completes high school with a
knowledgye of the basic.skills. For National Public Radlo, this is
Bruco KLng:lOG in (olumbla, MlSﬁOUrl ’

MERROW: There arc many dofinitions of what basic skills are

BLATR: And there are jnst as many opinions about who's to blame
for the lack of them. ' : :

MERROW: And there are a whole lot of suggestions as to how to test
and moasurc thom. .

BLAIR: And, ironically, with student performance going down, grades’
on report cidrds are going up, and that's what's called "gradc
inflation.” ) :
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MERROW: But despite all the hoonla, the situation really isn't
all that bad, according to George Weber, the Council for Basic
Education. .

MORE FROM GEORGL WEBER

WEBER: In beginning reading, they're better prepared today than
they were five, ten years ago. In elementary math, they're poover
prepared. In scicnce, they're probably better prepared. In

writing, Lhey'rc’probably poorer prepared, . ‘1 so it goes. I think
the big dlfferoncc is the public pcrceptlon ot how well thcy re pre-
pared ‘

. ' 'MERROW: What's the public.perception?

WEBYXR: Well, -the public has a perception now that school achiecvement
has gone down. As I've 1nd1caLed that may or may not be the casc,
depending on the qubjcct you're talking about, and also dcpcndJng on
the students you're talking ‘about..,Our best prepared students in
-elementary and scecondary schools leave secondary schools Loday, public
high schools, as well or better prepared than they have bocn in the
past - with the possible exceptlon of one field, and that s wrltlnq

MERROW: T never thought I’ d be in the position of, arqu*nq this 51de
of the case, but what I hecar is that students coming out. of schools
today are really qulte badly prepared particularly, as you say, in
writing. They can't write. They can't conceptualize. They can't
think very well.  They'rec deficient in mathematical skills. You hear
this from college pcople all the time. "The decline is recal. The
median, the average score, is 40 points lower today than it was ten
or twelve yecars ago. - . .

WEBER:{ The scores have declined. Whether this reflects a real
decline in achievemcnt, we're not sure.

MERROW: What accounts for tht you're calling a "public mispercep-
tion?" .

WEBLR: I think it's becausc in the last ten vears the public has
gotten a lot move information about school achievemont than thay
ever had before. - And it was only 1966 that we had relcased school
by schoul achicvement data in any school district in the United
States (That was New York City.) And that was forced out of the
school authorJLloq by The New York Times. Now, there's a third
reason, and that is that we have had now for several vears release
‘of information that's fdy better than standardized norm refercnce -
standardized test scopes, the usual standardized test scores doesn' b
tell you how well Jimmy writes, or reads, but simply whother he's
bcttor or puorcr than the national norm. But for sovaral yoars now,
wc 've had released and given nationwide publicity the so- -called
"criterion reference” test results from the national asscessmenl of
oducaLLonal progress, and all of those results, all of that data
has dis dppOJnLCd the public.

MERROW: Explain quickly what a "criterion reference® test is,

WEBER: 1f Lt's a history test, the experts in history and Lhe public
and schooi peoploe \.11] qet L(un'th(‘r and say, "Woi., here's what we

' think are reacsonable’ quc't\on- to ask l3-year olds, or 17-year olds,
about American history. And they'11 compile such a test, and then
you can sce Lhe results are in terms of thiat standard which is-thought
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to be a.reascnable expectation'on the part of the pecople who con-
- struct’ the test. o
MERROW : So, YOU'IC measuring Jimmy against a certain cfitcriqn
and not against a norm of the whole population?

i

WEBER: That's right. Becausc you can study the norm reference

" test results until you're bluec in the face. and you won't learn
from the results themselves whether Jimmy is a poor reader, a good
reader, or somcwherec-in-between. All you'll find out is that Jimmy
is better or poorer than the national average. Jimmy's schoel is
better or poorer than the national average. Jimmy ‘s school district
is beétter or poorer than the national average, or better or poorer
than the state average, or whatever. -Most of the public are shocked
at the results, for example, on American history given to a. sample"
of college freshmen nationwide . where half thé college freshmen |
could not name Woodrow Wilson as President during world War I. ‘You
see, there's quite a difference between saying that school'pcrforﬁanqq.
is either bad or unacceptable or unreasonably low in terms of ‘somu
criterion and saying, for certainty that it's poorer than it was
ten years ago, or twenty years ago. , ) -
MERROW: ~ What you're implying is that for years the public kind of
took it on faith that the schools were doing a good job, and the
schools did nothing to disabuse the pubiic of ‘the notion. In fact,
they didn't release the ‘test scores if. they had them. Only in‘the
last ten years have scores been dragged out of'the schools, .and now
when we look at those scores, we say, "Hcly mackeral. That's how -
pocrly the schools are :.0ing?" But prior to that it had been a
"good faith" kind of thing. So, now wé're in an era when the public
is losing faith in its schocle? . .

WEBLR: I think that's true.

' BLAIR: George Weber, Assistant Director of the Council for Basic
Education.

o .
MORF WITH DR. ZACHARY CLEMENTS '

CLEMENTS: There seem to be two camps curiently '
existing in the United States. In one camp,. you've : s
got the "touchy/fcecelies/warm/fuzzies" and this is

the type of classroom that I somectimes go to where,
you know, the joint's a mess. The thing that disturbs
me is when 1 say to the people,."Well, gee, you know,
that's really great. I like youv gerbil cages, and

I recally think that's a neat tepee you're building

in the back, but, you know, what are you doing about
math skills?" "Math what?" “hath skills." *"Man,

to tell you the truth, we don't get to that too

often, but, you know, who cares, you know? These kids
are into cach other. You know what I mean?" You sce,
now, that's. in one camp. '

Now, you go to the other side: "I'm really qglad
“to hear you say that, Dr. €lements,. hecause 1 have

said for years, 'These kids do not have proper skills,'®
Like a classroom I was in the other day, a bunch of
first grade kids. 1 was so sorry for them. They were
all sitting there, and they must have sat just ramrod
still for almost two hours gqoing over "G", “"Ca", "bDe"
ctcetera . . . doing their phonics, you know? And it
geemed to me that that wasn't really right, cither.
Now, some place in the middle is the happy mediun, I'm
trying to point out to pecople that we.can havd schools
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‘in which we "are concerned“*for children, in which
there is a feeling of respect and concern, a
feeling of ."love," if you will, a feeling. of hope.
And, at-the same -time, a school in which we're
taking care of the Three R's - we're tiking care
of scholastic needs. .

BLAIL: Reports for this program came from Jennifer Alt, Station
KHKL/KUNI, Cedar Falls, Iowa; Bruce Kricgsies, KBIA, Columbia,
Missouri; Mary Rccchia, KQED, San Francisco; John Powell, WHA,
Madison, Wisconsin; Goodman Ace, humorist for NPR's "All Things
Considered”; and Marti Griffin in Washington, D. C. '

MERROw: If you'd like a transcript of "Back to Basics" - send 2&¢
to National Public Radio.~ Education, Washington, D. C. 20036. A
cassette costs $4.00. Ask for, Program {65, and please tel] us the
call letters of your local Public Radio station.

BLAIR: our’ address again - National Ppbllc Radio - Education,
washington, D. C. 20036+ The transcript costs 25¢. The cassctte .
costs” $4.00.

MERROW: OPTIONS IN EDUCATICN is*a coproduction of the Institute for
Educational Leadership of the Gedrge Washlngton University and
National Public Radio. Principal support is provided by the Natlonal
Institute of Fducation. Additidnal funds come to us from the |
Corporation for Public Broadcasting.

BLAIR: This program is produced'by Jo Ellyn Rackleff. - The Ixccutive
Producer is John Merrow. Technical assistance by John Widoff. I'm
Wendy Blair. .

MERROW: And thlS is NPR = Natioral Public Radio.
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